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Abstract
Walter Dick and Lou Carey (1985) wrote about the two different views of the role of the teacher. The role
of the teacher is to effectively instruct students. No instructor would deny that the tools of the trade fall
into the categories of preparation, presentation and evaluation. The role of the student is to learn what is
being taught. Traditionally the burden of the effectiveness of this relationship has been placed on the
instructor. However this view is changing because, it doesn't matter how great a subject matter expert a
teacher becomes or how well they've mastered their educational technique the relationship cannot be
successful if the learner is physically or emotionally absent. This situation is multiplied when a student's
behavior disrupts the learning process for the entire class. The contemporary view of this teacher/student
relationship is a shared responsibility for learning. In order to facilitate the teacher/student relationship
and ensure the success of the learning process all classrooms operate by rules (written and unwritten), of
acceptable standards of behavior. Knowingly breaking a rule is labeled by a spectrum of terms from
misbehavior to non-conformity. Envisioned on a linear scale, non-conformity would be the most extreme
form of misbehavior. The traditional response for breaking a rule {misbehaving) has been punishment.
The contemporary response is discipline. Punishment emphasizes penalty. Discipline emphasizes reward
(Rezmierski, 1987).
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CHAPTER 1
Introduction
Walter Dick and Lou Carey {1985) wrote about the two different views of the role
of the teacher. The role of the teacher is to effectively instruct students. No instructor
would deny that the tools of the trade fall into the categories of preparation,
presentation and evaluation. The role of the student is to learn what is being taught.
Traditionally the burden of the effectiveness of this relationship has been placed on
the instructor. However this view is changing because, it doesn't matter how great a
subject matter expert a teacher becomes or how well they've mastered their
educational technique the relationship cannot be successful if the learner is physically
or emotionally absent. This situation is multiplied when a student's behavior disrupts
the learning process for the entire class. The contemporary view of this
teacher/student relationship is a shared responsibility for learning. In order to
facilitate the teacher/student relationship and ensure the success of the learning
process all classrooms operate by rules {written and unwritten), of acceptable
standards of behavior. Knowingly breaking a rule is labeled by a spectrum of terms
from misbehavior to non-conformity. Envisioned on a linear scale, non-conformity
would be the most extreme form of misbehavior. The traditional response for breaking
a rule {misbehaving) has been punishment. The contemporary response is discipline.
Punishment emphasizes penalty. Discipline emphasizes reward {Rezmierski, 1987).
Combs {1979) defines punishment as "a device for controlling people through
manipulation of external forces" (p. 130). It ranges from psychological or verbal abuse
to physical force.
Discipline is defined as "the sum of all decisions and actions school people take
to maintain some semblance of instructional order and continuity through the school

2

day and year" (Haralson, 1979, p. 527). The ultimate goal of discipline is to develop
self discipline which is defined as "developing a sense of satisfaction in the process of
learning and doing in the absence of immediate external gratification" (Henry, 1963, p.
21-22).

This paper will explore the evolution of punishment and discipline including their
values, myths, and application in today's classroom. In addition, this paper will
discuss the goals of misbehavior and the implications for classroom instruction. And
finally, this paper will list and briefly describe some popular models and techniques in
current use including preventive measures.

Historical Perspective
Some theorists believe that control or perceived control in the classroom is what
determines how much or how well a student learns. These same theorists believe that
the economic and psychological evolution from a nation of producers to a nation of
consumers has resulted in a conflict of purpose for American educators in regards to
classroom discipline. Consequently the long term social goals of discipline have
given way to the contemporary view of finding an. effective, immediate method of
control in the classroom.
Consider the writings of the following four well known theorists on the role of
education in regards to perceived control. In 1845 Horace Mann wrote
The object of school is to prepare for the duties of afterlife, it follows
that the school is made for the world, and not the world for the school;
and hence, however much and course may seem to promote the
present good appearance or intellectual advancement of the
school, yet if it tends to defeat the welfare of the future men
and women, composing the school, its adoption is short
sighted and suicidal. (p. 337)
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In 1900 John Dewey echoed similar sentiments when he wrote,
If you have the end in view of forty or fifty children learning certain
set lessons, to be recited to a teacher , your discipline must be
devoted to securing that result. But if the end in view is the
development of a spirit of social cooperation and community life,
discipline must grow out of and be relative to this. ( p. 30)
Walter Monroe's writings in 1950 showed no change in this chain of thought.
The modern concept of control recognizes the developing psychology
of adolescence and regards control as a process of learning by which
the pupil is guided in the citizenship in a democratic society. (p. 1198)
Then in 1979 Eric Haralson wrote,
Discipline is the sum of all decisions and actions school people
take to maintain some semblance of institutional order and continuity
through the school day and year. (p. 527)
The four quotes above reflect four different time periods in history. The reader
will note that the first three are distinctively different than the last. They show clearly
that school discipline policies, practices and philosophies are directly related to the
economic, social and psychological concerns of the general society.
It is common knowledge and concern that today's educators are experiencing a
"crisis" in school discipline (Deay & Bontempo, 1986; Spaulding, 1983a, 1983b;
Taylor, 1987). What is not so commonly discussed or acknowledged is the cause,
conflicting social purposes (Dreikurs, 1982).
Consider the four quotes listed above. The first three theorists express the need
to discipline learners in order to prepare them to participate in a democratic production
oriented society. But as stated earlier, it is now a consumer oriented society. These
two systems have inherent incompatible goals and as a result educators have been
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ignoring long term social purposes and concentrating on the immediate aims of finding
methods, systems, or strategies which will assure control in the classroom. It is not
enough to identify the problem of conflicting social goals but it is also necessary to
understand how educators arrived at this condition.
In the mid-nineteeth century when America was facing the threat of anarchy and
resistance to dictatorship, the liberal thinkers of the day thought that the key to their
survival was education. More specifically, education for all its people. Public
education would be the vehicle used to instill the virtues of hard work, delayed
gratification, frugality, diligence and obedience to the law. It would develop and
provide self-disciplined workers for an industrialized nation.
Again consider the words of Horace Mann in reference to the ultimate purpose of
disciplinary behavior written in 1845 in his treatise on punishment.
The object of school is to prepare for the duties of afterlife,
it follows that the school is made for the world, and not the
world for the school; and hence, however much and course
may seem to promote the present good ~ppearance or
intellectual advancement.of the school, yet if it tends to defeat
the welfare of the future men and women, composing the
school, its adoption is short sighted and suicidal. (p. 337)
Even though Mann was clear on purpose he was shaky on means. His
contemporaries in the late nineteenth and early twentieth centuries searched for the
ideal method of classroom discipline which would be compatible with Mann's view of
society's need for self-disciplined productive citizens in a democracy. One which
would not depend on any external control.
John Dewey, philosopher/educator, wrote about this new discipline. Dewey
seemed to effectively make the link between long term societal goals, short term
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teacher goals and methods of discipline. In 1916 he wrote, "Interest and discipline,
are correlatives of activity having an aim" ( p. 137). Earlier, in 1900 he had written, "If
you have the end in view of forty or fifty children learning certain set lessons, to be
recited to a teacher, your discipline must be devoted to securing that result. But if the
end in view is the development of a spirit of social cooperation and community life ,
discipline must grow out of and be relative to this" (Dewey, 1900, p. 30). Dewey
believed that the method of discipline should be related to the purpose of cooperation
and community. Interest and community mindedness as the keys to self-discipline
sounded great. But he left out one essential element - exactly how to accomplish itl
By the mid-twentieth century, Dewey's philosophy of discipline had been
modified. Dewey's first key to discipline was interest. It was now being interpreted as
interesting curriculum instead of an innate interest in learning. Secondly, Kurt Lewin
was now applying Dewey's democratic group or community membership to
implementing democratic classroom disciplinary procedures (Gould, 1955, Lewin,
1938). And finally the concept of the whole person, "feeling of entitlement", and the
importance of how the personality profile could C?ntribute to the educator's
understanding of the unique indivjdual and addressing why some learners did not "fit
in" Dewey's group concept (Reece & Reece 1987).
This all culminated 120 years later in 1950 with Walter Monroe's view that there
was a clear consensus among educators that there existed an "old, bad discipline"
and a "new, good discipline".
Schools which follow the old concept that control is to be
maintained by authority attempt to maintain order by rules and
regulations governing pupil's behavior and impose penalties
for violation of these rules. This method of administering control
is now regarded as educationally and psychologically unsound
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and is found only in old-fashioned schools in more primitive
communities.
The modern concept of control recognizes the developing
psychology of adolescence and regards control as a process of
learning by which the pupil is guided in the development of
self-control and recognition of his responsibilities to the group
consonant with good citizenship in a democratic society.
(Monroe, 1950, p. 1198)
The literature of World War II and Post War eras support Monroe's contention that
there was an undisputed goal and emphasis on self-discipline in the classroom.
The question becomes what happened between 1950 and now. Between the
time when educators seemed to have a clear cut notion of what constituted good
discipline in 1950 and 1983 when The National Commission on Excellence in
Education came to the conclusion that we are a nation at risk (National Commission
on Excellence, 1983). In fact annual Gallup polls since 1969, except two, show the
public agrees that discipline is a persistent problem in today's schools (Heitzman &
Wiley, 1987).
Obviously the "new discipline" failed, but why? During the post war, post
depression and budding nuclear eras, this nation became obsessed with emotional,
economic, and national security. The writings of Morris Massey's (1981) "What You
Are Is Where You Were When" and Alvin Toffler's (1982) "The Third Wave" illustrated
this point. This national obsession with security was also felt in the classroom.
Educators in the mid-twentieth century combined the theories of John Dewey, Kurt
Lewin and this need for security in an attempt to implement "good discipline".
The tricky balancing act became providing a since of emotional security,
promoting democracy and self-discipline while maintaining classroom decorum. The
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key to this balancing act lay in the perceived psychological need to belong to the
group. In short, conformity was based on the threat of isolation from the group.
The question then arises - what about the non-conformist? The strategy to bring
non-conformist into the group was to identify the cause, problem or reason for
non-conformity and finding a solution. The reasons could be found in the home,
school, teacher, friend, health, environment or psychological needs.
During the same period educational literature is filled with tricks and tips to assist
instructors in the areas of preparation, presentation and evaluation. Some of these
tricks include preparing the student for learning utilizing instructional sets and closure,
how to design or organize a room, how to use media to its best advantage, how to
maximize audio visual switching and reinforcement skills, even how to write on the
blackboard without turning your back to the audience (Laird, 1985).

Method and Purpose
The key elements that influenced the next changes to come about are social
diversity, equal rights and consumerism. These terms upset the American apple cart
by the 1960s ( Campbell, 1967; Fant, Cohen Cox & Kanter, 1980; Hughes, 1944;
Kanter, 1977; Zalenik, Christensen & Roethlisberger, 1958). For the first time society
was confronted with defining exactly what constituted "the group" or more specifically,
an American. The whole concept of conforming to a group became abstract as more
and more nonconforming groups became more visual and voicterous about joining the
group. These groups included African Americans, Hispanics, American Indians,
Asians, women, homosexuals, etc.
Coupled with the growing numbers of groups demanding to be heard was the
growing commitment to the rights of diverse racial , ethnic, social and economic
groups. The result of this societal baptism was the birth of individual rights. This
phenomenon, as discussed by both Massey (1981) and Toffler (1982), was not a
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concern in the 1950s. Conformity as a means of control was becoming less effective
and in fact, had given way to diversity.
And finally the change from a producer nation to a consumer nation redefined
the role of education and therefore educators to society. After 16 years of economic
depression and war by 1960, there was no longer a faith in a democratic government
or economic expansion and production. It was replaced with society focused on
material possession.
This dramatic change can be summed up this way. Historically, economic
security was achieved through increasing production. But with this new obsession for
more possessions, by the mid-twentieth century, the only way to increase production
was to continually create new wants or needs for the American public. This change
can be seen in the events that occurred in the next twenty years. By the early 1960's
the new faith in consumerism was supported by government regulations and
increased consumption. This nation that had survived war and depression becoming
the economic sustainer of the free world, was by 1963 exporting only 4% of its gross
national product. By the 1970s consumption hag replaced production. And by 1980
the United States had become a debtor nation, consuming more than it produced
(Massey, 1981; Toffler, 1982).
The resulting impact of this shift from producers to consumers was that two types
of society emerged. And along with them corresponding types of control - punishment
and discipline.
Consider the words of Paul Nystrom in 1929. A production oriented society
"develops its own ideals of life and puts its own stamp of approval on such virtues as
working efficiency, special working ability, industry, thrift, and sobriety" (Nystrom, cited
in Ewen, 1976, p. 52).
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These were the characteristics or behaviors that were conducive to an
industrialized society. The place to learn those skills was the classroom. Within the
context of a production oriented society, this meant developing a sense of satisfaction
in the process of learning and doing in the absence of immediate external gratification.
Even though these characteristics of efficiency, thrift, sobriety, and delayed
gratification were essential to a production society, they are not necessary for a
consumer society. The foundation of a consumer society is creating the need for
consumption. The method used to create this need is advertising.
Developed with this new consumer society was the following dichotomy.
According to the writings of Stuart Ewen, (1976), John K. Galbraith (1976), Jules Henry
(1963), and Alvin Toffler (1982), Americans do not like this new image associated with
being labeled consumers. In fact consumerism is in direct contrast to American ideals,
beliefs and standards because it is built on the need to create anxiety.
Advertising appeals to the psychological, emotional, moral and religious needs.
And the only way to alleviate this anxiety or fulfill these needs is to acquire more
material goods. Another major conflicting chara91eristic is how these two societies
"

view the concern for history and personal reward. In contrast to producer societies,
consumer societies are not concerned with the past or future. They are deeply rooted
in the here and now. It relies on novelty rather than continuity or stability. And is
grounded in the need to sell.
Again in contrast to producer societies, consumers are not rewarded for
self-denial or self-discipline. Jules Henry (1963) described the relationship between
immediate gratification and self-denial this way. Man "has always bargained his
impulses against higher goods - he has always sought to trade one day of abstinence
against economic gain or against an eternity of supernatural blessings.
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But when the sacrifice of impulse release no longer assure reward on earth or in
heaven he will no longer keep his cravings under control unless he is punished"
(p. 21-22).

The ideals of producers are not conducive or supported by a consumer society.
Stephen D. Brookfield (1987) lists the following characteristics essential to discipline
and effective practice in the classroom - voluntary participation, mutual respect,
collaborative effort, praxis, critical reflection and nurturing self directed learners. He
feels that even though the circumstances prompting learning may be external to the
learner, the decision to participate is voluntary. In order to be effective all participants
must have mutual respect for each other's contribution, worth and uniqueness. The
collaborative effort involves a continual renegotiation of activities, priorities where
claims are explored, discussed and negotiated. He labels the continual circular
process of activity, reflection, collaborative analysis, new activity etc., praxis. He also
contends that through educational encounters, learners appreciate that values, beliefs,
behaviors and ideologies are culturally transmitted and as such they are provisional
and relative. And that learners must be challenged to consider alternative ways of
thinking, behaving, working and living without personal denigration. His final element
is nurturing self directed learners rather than reactive individuals.
It is clear to see that the objectives and practices of discipline for a producer
society and those for a consumer society are in direct conflict. These two socially
conflicting goals are why the struggle and breakdown in classroom discipline exits.
Historically the educator's mandate was to educate producers that would contribute to
society. Although this change in society necessitates a change in classroom goals,
the goals taught have not changed. The same goals and values that are expected in
the work force of an industrialized nation still dominate the classroom.
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In response to this new society educators have taken one of two stands. They
either stopped talking about goals or they focus only on method. Before 1960 society
understood and accepted the popular slogan "What's good for General Motors is good
for the U.S.A.". After 1960 the purpose of discipline became more a legal question of
what was allowed than a philosophical question of what ought to be. The emphasis
shifted to legal interpretation of individual rights. And disciplinary goals and practices
became increasingly determined by judges (Bolmeir, 1976; Connors, 1979; Massey,
1979, 1981).
Those educators who focused on method sought after workable methods of
immediate control in the classroom without regard to long term purpose. This meant
that the search for method eliminated the emphasis of underlying philosophies and
replaced them with the concern of whether it worked (Haralson, 1979; J. Henley,1987).
All this has culminated in a smorgasbord of strategies to use in the classroom,
devoid of any long term goals or effects. So that now, in the 1980s a learner can be
subjected to any number of different strategies at the educator's disposal.
As mentioned earlier, Eric Haralson's definition of discipline is concerned only
with immediate classroom control. "Discipline is the sum of all decisions and actions
should people take to maintain some semblance of institutional order and continuity
through the school day and year" (Haralson, 1979, p. 527). The types of control
currently in use in the class room include psychological manipulation, behavioral
control techniques, material rewards, and emphasis on warm fuzzies.
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CHAPTER2
Goals of Misbehavior and Implications for Instruction
In this quest for a systematic approach or method to classroom discipline
educators need to understand the goal of misbehavior and the implications for
classroom instruction. According to Rudolf Dreikurs (1982) there are four goals of
misbehavior - excessive attention, power, revenge or an expression of inadequacy.
The educator's ability to recognize and address these behaviors will either eliminate
or enhance them. Dreikurs feels that recognizing and identifying the learner's goal is
the first step toward redirecting goals and producing new behaviors. He further
believes this can be done without the use of punishment. His strategies which are
paired to the goal, include ignoring, using humor, reacting in an unexpected manner,
providing encouragement , or allowing the child to experience the natural or logical
consequences of the behavior. And finally, Dreikurs stresses the use of preventive
strategies of establishing a positive relationship with the learner through group
discussion, decision making and social groups.
Arthur Combs (1979) discussed the myths of punishment. He contends that
punishment is neither useful nor effective in managing student behavior. He defines
punishment as "a device for controlling people through the manipulation of external
forces" (p. 130).

His objections to punishment falls under the umbrella of limited

effectiveness. Combs lists three reasons why punishment should not be used. First
punishment teaches people what not to do. Secondly, punishment teaches highly
specific behaviors. And lastly, the effects of punishment are at best temporary.
In addition to this list, punishment has side effects that result in diminishing self
esteem and reinforcing negative behaviors. Well known author, motivational speaker,
an psychologist for the U.S. Olympic teams, Denis Waitley (1980, 1985) concurs. And
adds that a learner cannot process the negative of an idea. Therefore it is necessary
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to state what you want instead of what you don't want. For example if you want a ball
player (batter) to hit a ball within a specific area, its necessary to say hit the ball within
that area. The proper instruction would be, "Hit the ball over the fence". If on the other
hand, you say , "Whatever you do, don't hit the ball over the fence!" The likely result
will be the ball going over the fence. Assertive discipline operates on this same
premise, emphasizing, recognizing and reinforcing positive behaviors.
Some of the methods educators utilize to modify behavior include techniques in
monitoring and recording behavior and isolation techniques (removing the learner
from the setting). But neither of these techniques are useful to internalize a new
behavior. The implication for the educator in the classroom is that self discipline is a
developmental process. And like any other smorgasbord you have to try it to
determine its worth, usefulness or application.

Eovironmentat tssue
The next logical question to address is who is at fault when discipline problems
develop ( J. Henley, 1987, Rezmierski, 1987 ). _Productive learning is dependent on
being in an environment conduc~ve to learning. Anything that disrupts or distracts the
learner and reduces or prevents the educational process (whether self induced or
caused by another student) decreases learning. It is the instructor's responsibility to
establish this environment. Educators utilize one of two means • external control
punishment or facilitating the development of self discipline within the learner.
In this context it is the fault of the instructor when discipline problems disrupt the
educational process. Dreikurs (1968) said it this way, "If a salesman fails to overcome
customer resistance, he is fired. If a teacher fails to overcome student resistance, the
student is failed" ( p. 36, 37). When the teacher fails to maintain the productive
educational environment conducive to learning it is the learner that is blamed.
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It is not the intention to minimize the responsibility of the learner to his or her
education. To be successful in life, both public and private, a person must develop
coping skills, set goals, make decisions, in short learn to control their own lives. Put
more succinctly, they must develop self discipline. And since we are not born with
self-discipline it must be learned. There are those who would argue that it is the
responsibility of the parent to develop self discipline prior to starting school. It is
sufficient to say that a parent can't teach what they haven't learned. The concern is for
what happens within the classroom regardless of prior learning. Walter Dick and Lou
Carey (1985) summarize both sides of this issue this way,
The instructional process has traditionally involved instructors,
learners and textbooks. The content to be learned was contained
in the text, and it was the instructor's responsibility to "teach" that
content to the learner. Teaching could be interpreted as getting
content from the text into the heads of learners in such a way that
they could retrieve the information for a test. With this model, the
way to improve instruction is to improve the instructor. (p. 2)
The missing element in this process described by Dick and Carey is discipline. Even
though these two authors were referring to instructional design not discipline. Their
point can be used to support the historical perspective of discipline in the classroom.
As stated earlier, traditionally the effectiveness of the teacher learner relationship
is on the teacher. But because it doesn't matter how great a subject matter expert a
teacher becomes or how well they've mastered their educational technique, this
relationship cannot be successful if the learner is physically or emotionally absent.
A breakdown in discipline can have a rippling effect. One student can disrupt
learning for the entire group. With this in mind, consider this contemporary view and
definition of the educational process. "A more contemporary view of the instructional
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process is that instruction is a systematic process in which every component is crucial
to successful learning" (Dick & Carey, 1985, p. 2). Again Dick and Carey are referring
to instructional design. However, this view can also be applied to the responsibility of
the total environment including the teacher, learner, parent, instruction, and
educational administration to develop and maintain discipline.
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CHAPTER3
Current Popular Models and Techniques
Punishment and discipline are commonly used synonymously. "The two
concepts are intertwined even in The American Heritage Dictionary (1980)"
(Rezmierski, 1987, p. 5). Here in lies the key to the problem. Part of the confusion of
how to develop self control is due to the fact that discipline is equated with handing out
punishment. As stated earlier, punishment emphasizes penalty and discipline
emphasizing reward. To complicate matters even more, according to Benjamin Bloom
(1978) "rarely do teachers, students, and the school authorities develop a school code
of behavior that is consistent from year to year, and from classroom to classroom. As a
result, teachers devote more time and attention to discipline and managing classroom
behavior than appears to be the case in other countries of the world" (p. 564).
Rezmierski clears up this misconception with the following definition "Discipline
-- training that is expected to produce a specific character or pattern of behavior,
especially that which is expected to produce moral or mental improvement. Controlled
behavior resulting from such training. Punishm~nt -- a penalty imposed for
;

wrongdoing. Rough handling: mistreatment" (p. 5-6).

Preventing Problems
The old adage, an ounce of prevention is worth a pound of cure is certainly
applicable to discipline in the classroom. Some of the techniques used to prevent or
at least minimize discipline problems include ( M. Henley, 1987; Long, Frye, & Long,
1985; McDaniel, 1986; Reis, 1988):
1. Be enthusiastic, firm and fair.
2. Be prepared. Become a subject matter expert.
3. Organize classroom to maximize effectiveness including assuring that
equipment and supplies functional or available.
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4. Provide physical comfort. This includes everything that appeals to the senses,

lighting, temperature, ventilation, outside noises, etc.
5. Make a seating plan and learn student names as soon as possible. Learners
are less disruptive when they are less anonymous.
6. Greet students at the door and begin immediately to set the environment for
learning.
7. Clearly and state expectations, rights, responsibilities, rules, etc.
8. Gain everyone's undivided attention before starting anything.
9. Get learners involved and active as soon as possible.
1O. Vary activities utilizing lecture, discussion, lab and independent study.
11. Relate instruction to student needs and interests.
12. Share classroom leadership and responsibility with student.
13. Apply behavior standard to all students including those with handicaps (within
their abilities).
14. Have high expectations.
15. Make contact with parents and establish_ a relationship before a problem
arises.

Developing Self-Discipline
Developing self discipline takes mutual respect and cooperation. The aim is to
help learners develop responsibility, cooperation, analysis and decision making. To
accomplish this task, some other popular models used include behavior modification,
transactional analysis, assertive discipline, and hierarchy of human needs.
According to 8. F. Skinner's (1976) behavior modification theory, learning
depends on events that occur after a behavior. Simply stated, behaviors that are
followed by positive reinforcement will be repeated. And conversely, those behaviors
that are ignored will not be repeated.
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The opposition to this model cite the problem of how to control or stop violent
misbehavior, for example, fighting. This points to the limited effectiveness of behavior
modification. Although not a model to be used alone, behavior modification can be
used in conjunction with other models.
When disruptive behavior could not be ignored, Thomas Harris' (1969)
transactional analysis would be beneficial. The aim of transactional analysis is to
develop and enhance communication. It is based on identifying and understanding
the three ego states of every human being. Then learning to compliment those ego
states in order to prevent or minimize conflict in order to addressing the real
underlining cause of conflict and resolve it.
Behavior modification and transactional analysis compliment each other.
Transactional analysis would be used when disruptive behavior could not be ignored.
Another model that could compliment transactional analysis is assertive
discipline. Assertive discipline is based on immediate recognition and reinforcement
of appropriate behavior but does not tolerate misbehavior that interrupts the learning
process. Educators using this method must be firm and consistent with rules and
standards" (Canter, 1980). This model would also be enhanced if used in conjunction
with transactional analysis.
And finally Maslow's (1970) Hierarchy addresses the six levels of human needs.
He contends that individuals satisfy their needs in a particular order. And they can't
reach higher levels until the preceding level needs have been satisfied. These needs
in the order that they must be addressed include- physiological, safety and security,
social or belongingness, esteem, and self-actualization. Physiological needs refer to
survival, food, clothing, sleep, shelter, etc. Safety and security refer to the desire for
order and predictability. Security is found in the known or familiar. Social or
belongingness refers to emotional and mental well being. Esteem is in reference to
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self-respect as well as respect for others. And self-actualization is the realization and
fulfillment of one's own potential.

Other considerations
Educators must also be aware of other elements that affect discipline in the
classroom. These include the awareness of the effects of the failure syndrome and
self-fulfilling prophecy. William Glasser (1965) author of reality therapy explains that
when a person sees him or herself as a failure, they will use their creative capacity to
find some way to fail. Dr. Maxwell Maltz (1972) concurs with this point in his book on
psycho-cybernetics. He contends that although physical appearance, talents, abilities,
background and education all contribute to one's success, what we believe about
ourselves is what determines our outcomes.
Educators need also to be aware of the power of expectations, self-fulfilling
prophecy, Pygmalion effect, and mentors. If you believe you can accomplish a task,
you're right. But if you feel you can't, you're also right. Many theorists agree that
human beings tend to live up or down to the expectations of themselves and others.
This connection between your own expectations for yourself and your resulting
behavior is known as self-fulfilling prophecy (J. Henley, 1987). The Pygmalion effect
explains how individuals are greatly influenced by the expectations of others.
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CHAPTER4
Conclusion
According to the traditionalist's view, the role of the teacher is to effectively
instruct students. The role of the student is to learn. Any behavior that disrupts this
process is neutralized by applying punishment. The burden of this relationship has
traditionally been placed on the teacher. But the effects of punishment is limited. This
method of maintaining control in the classroom is a reflection of the industrialized
producer society.
However, society has changed. The contemporary view of developing and
maintaining control in the classroom is called discipline. The ultimate objective is to
develop self-discipline which is the satisfaction from learning without immediate
external gratification. Discipline is based on reward not penalty. The ultimate aim of
discipline is to develop self discipline. In this view the discipline process is based on
mutual cooperation from the entire learning environment. The learning environment
includes the teacher, instruction, learner, parents, educational administration etc.
Although one would think that the traditionalists view of punishment has evolved
into the contemporary use of self-discipline that is not the case. Despite the change in
society's social goals, some educators continue to try apply out dated modes of
classroom controls that have limited effectiveness. Those who are in continual search
for a contemporary method of control, seek only to possess an immediate short term
systematic method that is devoid of long term social goals.
An unknown author wrote, "Discipline , like the bridle in the hand of a good rider ,
should exercise its influence without appearing to do so; should be ever active, both
as a support and as a restraint, yet seem to lie easily in hand. It must always be ready
to check or to pull up, as occasion may require; and only when the horse is a runaway
should the action of the curb be perceptible" (Allee, 1978, p. 864). This quote
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summarize how most educators currently view discipline in the classroom. They are
not mutually exclusive, but two alternatives for maintaining control in the classroom.
However, educators should consider the words of Virginia Rezmierski (1987),
It takes a "big" person to provide discipline for youth, whereas
even a "little" person can provide punishment. When we
consider the issue of discipline, it is probably more important
to think about the nature of the hand inside the glove, how
mature it is, than to think about the steel or the velvet.
Disciplining is not simply learning the techniques. It is being
able to maintain a focus on the needs of the youth and from
that focus to select the response that is more prescriptive
and supportive, the response that will encourage the youth
to attain higher moral and cognitive levels of development.
(p. 5, 12)
Rezmierski's article is summed up by her title which says that discipline is neither the
steel nor the velvet but the maturity inside the glove, that makes the difference.
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